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Abstract: The use of code-switching to L1 in an English as a Foreign Language (EFL) context is beneficial to be 
implemented, but many teachers nowdays overuse the code-switching. This study aims to investigate the types 
of teacher’s code-switching found in an EFL classroom, to investigate functions of code-switching used by the 
teacher in an EFL classroom and to investigate conditions where the teacher can do code-switching in an EFL 
classroom. To achieve these objectives, the study employs a descriptive qualitative method. The data are
obtained from classroom observations from a class consisting 30 students and a teacher’s interview. The data are
descriptively analysed. The result of this study is in line with Poplack (1980, cited in Jingxia, 2010), there are 
three types of code-switching, there are six functions of code-switching and there are seven conditions where the 
teacher can do code-switching. The findings of the study are expected to contribute to the efforts in the teaching 
and learning area as an alternative way in teaching English by implementing code-switching and to change the 
teachers’ paradigm about the use of L1. The findings are also expected to be beneficial for researchers who want 
to conduct similar research.
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The term code-switching can be illustrated as a process of switching from one language to other 
language, this happened with the condition that the speakers know the same languages (Cook, 2008). In the EFL 
classroom where the students and the teacher share similar language, it is possible for them to switch from 
English into their L1 since they share the same code.
In the studies of code-switching, many sociolinguists proposed the concept of code-switching in various 
ways. Cook (2008) stated that in the condition where the speakers know the same languages, they can do code-
switching by switching from a particular language to other language. Additionally, Poplack (1980) as cited in 
Rahman (2009) described code-switching as the alternation of two languages withing a single discourse, word, 
or sentence. From the defintions can be concluded that in code-switching at least there are two languages 
involved, either a word, a phrase, or the whole sentence. The important point is that code-switching involves a 
complete shift language.
There are three types of code-switching proposed by Poplack (1980, cited in Jingxia, 2010). This 
typological framework to the phenomenon of code-switching covers inter-sentential switching, intra-sentential 
switching and tag-switching. Inter-sentential switching occurs between the sentence. The switch occurs at clause 
or sentence boundaries where the “switched clause or sentence” has different language from the language in the 
sentence. Intra-sentential occurs within the clauses or sentences. This type of code-switching is also known as 
code-mixing (Shin, 2010). Tag-switching occurs when someone put a tag phrases from one language into an 
utterance from another language.
Code-switching in an EFL classrooms recently have become a debatable issue in teaching and language 
method. There are opposing issues related the role of L1 and target language, they are the target language 
exclusivity and its opposition (Jingxia, 2010). One of the reasons target language exclusivity forbid the use of 
native language since nowdays many teachers overuse the implementation of code-switching. There are some 
research which have investigated the overuse of native language will demotivate the students. The research 
conducted by Kalanzadeh, Hemati, & Shahivad (2013) found that the overuse of native language in English 
classes will demotivate the students. 
While some proponents support the use of target language only in the EFL classroom, there are some 
research opposed the exclusivity of target language. Number of studies have stated the benefits of using L1 to 
learn a target language (Pan & Pan, 2011). For instance, Hisham (2009) analysed the relationship between 
teachers’ code-switching and learners’ learning success. His study found that there were significant relationships 
between teachers’ code-switching and learners’ learning success. Then Yao (2011) claimed that both teachers 
and students in an EFL classrooms have positive attitude to the use of code-switching. 
From the above-mentioned issue leads the author to conduct a research by investigating the 
implementation of code-switching used by the teacher and also functions and conditions where the teacher can 
implement the code-switching in an EFL classroom. 
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Methods
This study carries qualitative method. This study specifically uses case study. The respondent used in 
the present study is a senior high school English teacher in Serang Banten. The teacher was chosen randomly to 
be observed for the present study. The triangulation technique in collecting the data was used in the presnt study. 
There are two ways in collecting the data in this study, they are three classroom observations using video 
recorder and a teacher’s interview. 
Findings And Discussion
Types of Teacher’s Code-Switching Found in an EFL Classroom
From the findings, it can be found that 77,14% of the occurences of the code switching was in form of 
inter-sentential switching. 21,90% was intra-sentential switching and the rest was tag-switching. 
In inter-sentential switching, the teachers switched the sentence or clause between the sentence. The 
example of inter-sentential switchings done by the teacher is presented as follow.
x Have you heard?  Have you heard about the term of clauses? Have you heard it? ............The students 
keep silent........ Pernah mendengar klausa atau klausa?
(Have you ever heard clause?)
The data show how inter-sentential switching was employed by the teacher. The teacher did it in order 
to emphasize her question about whether the students have ever heard the term “clause”. Since no one answer 
her question, so the language was then switched into native language to make the students understand and aware 
about the question.
The next type of code-switching is called intra-sentential switching. This type occurs within a clause or 
sentence boundary (Poplack, 1980 cited in Jingxia, 2010).
In the present study, intra-sentential switching occured 23 times (21,90%). Here is the example of intra-
sentential switching.
x Pronoun it means that  kata ganti in bahasa indonesia.
(pronoun)
From the example, it can be seen that the existence of the switching destruct the construction of the 
discourse in target language because intra-sentential switching presents within the clause or sentence boundary.
The last type of code-switching is tag-switching which is called as emblematic switching (Ene, 2007 
cited in Rahman, 2009). This is called as emblematic since it occurs at the level of tag(s).
In the present study, tag-switching occured once (0,95%). Here is the example of tag-switching.
x Good. Any question? Jelas ya?
(Isnt it clear?)
From the example, it can be seen the existence of tag-switching is in form of tag. It was aimed to clarify 
whether the students got what the teacher has explained before.
Functions of Code-Switching Used by the Teacher in an EFL Classroom
This section deals with the second aim of the study that is functions of code-switching used by the 
teacher in an EFL classroom. The categorization of functions of code-switching in this study are adapted from 
the result of the research conducted by Jingxia (2010). There are six functions of code-switching found in this 
study.
The first function of code-switching is to explain grammar. The occurrance of this function is 70 times 
(66,67%). The example of this function is as follow.
x Whom I met. “Her” nya tidak ada karena sudah diganti  dengan whom. Jadi diganti dengan whom,
whom I met at the party last night.
(There is no “her” since it has been replaced by “whom”)
In this sentence, it can be seen that the teacher switched the language into L1 to explain grammar (in 
this case was about relative clause).
The second function of code-switching is to manage the classroom. The occurance of this function is 
14 times (13,33%). The example of this function is presented as follow.
x Oke please answer number one, Renalda..langsung aja jawab
(just answer it)
In this sentence, the teacher tried to inform a student that she just needed to read the answer without 
reading the question. Here the teacher employed code-switching as managing classroom.
The third function of code-switching is to index a stance of empathy or solidarity towards students. It 
only occurred twice (1,9%).
x Gak masalah kalaupun salah ya. Yang penting You give the opinion.
(it is okay if you make mistakes. The most important.......)
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In this sentence, the teacher tried to encourage the students for not be afraid if they want to answer the 
questions.
The fourth function of code-switching is to translate unknown vocabulary items. The occurrence of this 
function is four times (3,81%).
x What comes on your mind if you hear the word  clause... atau klausa.....
(or clause......)
In this sentence, the teacher translate the meaning of clause into L1 in order to help the students know 
the meaning of a vocabulary in native language
The fifth function of code-switching is to help students when they have difficulty in understanding. This 
function occurred twelve times (11,43%).  
x What comes on your mind? ............... (silent)............ Kira-kira seperti apa? Pay attention the text about 
the explanation.
(what do you think about................)
In this sentence, when the students did not respond the question, the teacher then switched the question 
into L1 so they would be more understand the intention of the question.
The last function of code-switching is to keep the flow of the discourse. The occurrence of this function 
is only three times (2,86%).
x I will ask you, what is the clause? Atau..... what comes on your mind if you hear the word  clause...
(or)
In this sentence, it can be known the switched word “atau” was stated when the teacher forgot about 
what she wanted to say. So, code-switching was used to keep the flow of the discourse.
From the interview session with the teacher was also known that one of the most important function of 
code-switching is that to explain a pattern of a sentence, in other words the teacher need to switch the language 
from English into bahasa Indonesia in explaining grammar. The teacher also stated that the use of L1 is useful to 
emphasize a particular material so the students will be more understand rather than if the teacher is using target 
language.
Conditions where the Teacher Can Do Code-Switching in an EFL Classroom
There are seven conditions where code-switching was needed. The conditions can be related to teacher’ 
drawback (happened once, 1.9%). Sometimes teacher might make mistakes in the teaching and learning activity. 
One of the example was when teachers forget about what they have to say. So, to avoid this problem, the teacher 
in this study switched the code into  L1.
x I will ask you, what is the clause? Atau..... what comes on your mind if you hear the word  clause...
(or)
The next condition where code-switching can be taken into account is grammatical explanation. It 
occured seventy-one times (67,62%). Based on the previous research question about the function of code-
switching, it can be used to explain grammar. It means one of the condition where code-swithing become 
important is in grammatical explanation.
x Conditional sentence independent clause atau kalimat utama, dependent clause sebagai anak kalimat 
dengan menggunakan if
(the main clause or inderpendent caluse, dependent clause uses “if”)
The third one is when the students do not know the meaning of a vocabulary (three times, 2.86%). The 
teacher sometimes needs to switch the language into L1 when some students are facing unfamiliar word or 
sentence. To make them easier to get the idea of difficult vocabulary, in this study the teacher did code-
switching. 
x Conjunction means kata penghubung
(kata penghubung is conjunction in bahasa Indonesia)
The fourth condition is when  the students did not respond the teacher (twelve times, 11.43%). It might 
happen when they do not understand what they have to do with the lesson, or when they do not know what they 
want to say, etc.
x So.. what relative pronoun can you use? Relative pronoun mana yang bisa dipakai?
(which relative pronoun can be used?)
The fifth one is when the students are afraid to speak or give opinion. The occurence was only twice 
(1,90%). Some students were afraid to give comment in English. So, to support the students, the teacher spoke in 
native language to help them became more confident to speak. 
x Gak masalah kalaupun salah ya. Yang penting You give the opinion.
(It is okay for making mistakes)
From the teacher’s interview, it can be found that some students were afraid to use English because they 
are afraid to make mistakes. So, the use of L1 will be useful to encourage them to speak in target language.
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The next condition is where the teacher gives instruction (12,38%). In giving instruction, target 
language were used at the first time then followed by the translation of the instruction. 
x There are nine situations... Okeyy. Baca yaaa...
(read the textbook)
The last condition where code-switching was implemented is when the students got noisy. Some 
students might be chatting with other students and did not pay attention to their teacher. To avoid this condition, 
in this study the teacher did code-switching. The occurence of this condition was twice (1,90%). 
x Okey pay attention please. Perhatikan dulu.
(Pay attentiont)
Conclusions
The aims of this research are to investigate the types of teacher’s code-switching found in and EFL 
classroom, to investigate functions of code-switching used by the teacher in an EFL classroom and to investigate 
conditions where the teacher can do code-switching in and EFL classroom.
The study found that there are three types of code-switching, they are inter-sentential switching, intra-
sentential switching and tag switching. These types of code-switching are in line with the types of code-
switching stated by Poplack (1980, cited in Jingxia, 2010). Furthermore, the study found that there are six 
functions of code-switching, they are “to explain grammar”, “to manage the class”, “to index a stance of 
empathy or solidarity towards students”, “to translate unknown vocabulary items”, “to help students when they 
have difficulty in understanding” and “to keep the flow of the discourse”. These functions are adapted from the 
function of code-switching in the research which was carried out by Jingxia (2010). The last, this study found 
that there are seven conditions where the teacher can do code-switching in EFL classroom, they are “teacher’s 
drawback”, “in grammatical explanation”,  “when the students do not know the meaning of a vocabulary”, 
“when  the students do not respond the teacher”, “When the students are afraid to speak or give opinion”, ” In 
giving instruction” and “the students get noisy”.
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